St Patrick's Pedagogical Model

Vision Statement
St Patrick’s School is inspired by the teachings of Jesus Christ and Nano Nagle to be Faithful and True.
Mission Statement
At St Patrick's School we celebrate:

Faith
Community
Learning
Diversity
Kindness

The Leadership Team

The Leadership Team, consisting of Christopher Ferguson, Kylie Heinemann, Andrea Isles and Natalie
McCosker, wish to welcome you to the St Patrick's School community.
This Pedagogical Model has been designed to introduce and support teachers in the delivery of quality
teaching and learning to improve student learning.
We do this by:
•

Creating a culture of trust for sharing and feedback.

•

Discussing expectations with staff.

•

Guiding teachers' reflection on their current classroom practises.

•

Providing professional development opportunities.

•

Utilising staff meetings for curriculum development and professional learning.

•

Leading by example.

•

Fostering communication with staff, students and parents.

St Patrick’s provides a relevant education

We are learner-centred:
A common, consistent and evidence-based approach to teaching and learning is vital to ensuring that the
learning outcomes for all students are maximised. Integrating our Catholic faith with contemporary
culture is essential in providing a relevant education for all our students.
Our framework provides our school community with a clear and united way to continue working together
to build the professional capacity of our teachers, improving the learning experiences and outcomes of
our students. Delivering authentic, meaningful and connected learning opportunities is a priority as well
as exploring local, regional and global knowledge and issues of importance for our learners.

St Patrick’s provides a quality education

We are communities of thinking and learning:
At St Patrick's, we are committed to developing a vibrant learning community; one that challenges
students to become confident and respectful contributors within our global society.
All staff seek to know every child, both personally and academically. We establish high expectations for
every student's success and differentiate work so that every student is able to engage with tasks at their
level. This allows all students to be actively engaged in the learning process.

St Patrick's is preparing learners for life beyond the classroom, filled with purpose and hope.

Schoolwide Pedagogical Model

The Pedagogical Model clearly outlines the teaching and learning approach of St Patrick’s.
The Pedagogical Model promotes shared understandings; sets pri orities; and provides a consistent
whole-school approach to teaching and learning.
Infused with virtues in the Catholic tradition, St Patrick's School's Pedagogical Model consists of three
elements:

•

Principles of Practice

•

Mindset Priorities

•

Learner Dispositions

Virtues

All teaching and learning at St Patrick’s is infused with virtues in the Catholic tradition.
We encourage all in our school community to love God, love others and model virtues. Virtues are
acquired through education, deliberate acts and perseverance (Catechism of the Catholic Church, 1994).
Members of St Patrick’s community are encouraged to reflect upon, model and nurture seven virtues in
the Catholic tradition:
Faith, Hope, Love, Wisdom, Justice, Fortitude, Moderation

At St Patrick's, we strive to be the best versions of ourselves.
We do this by:
•

Implementing the MJR program as a whole school approach.

•

Participating in professional development about MJR.

•

Modelling the virtues and building positive relationships with students.

•

Utilising the MJR vocabulary.

•

Enacting the MJR concepts during intereactions with others.

•

Providing opportunities for students to apply their knowledge.

•

Discussing and being aware of social justice issues.

•

Leading the Mini Vinnies Social Justice Group.

•

Supporting initiatives of all staff and students.

Principles of Practice

Principles of Practice encourage a shared understanding of how we teach so that learners achieve
optimal growth and learning success.

St Patrick's embraces the following Principles of Practice:
•

Know the learner and the curriculum

•

Create a reflective thinking and learning culture

•

Activate surface, deep and transfer learning

•

Assess for learning

•

Provide specific, ongoing and actionable feedback

•

Monitor and evaluate impact

Knowing the Learner and the Curriculum

At St Patrick's, we endeavour to begin the learning journey by building relationships with students.
We do this by:
•

Greeting students daily.

•

Learning their names.

•

Getting to know their families.

•

Writing letters or completing questionnaires about themselves.

•

Creating birthday charts for the classrooms.

•

Speaking to students with respect.

•

Giving students a voice.

•

Showing an interest in their extracurricular activities.

•

Creating a safe and secure environment.

•

Displaying a positive attitude.

•

Providing learning experiences that are engaging.

At St Patrick's, it is essential to identify where our students are in their learning journey.
We do this by:
•

Collecting evidence of what the learner knows and can do:PAT R, PAT M, DRAs and OLAs.

•

Observing students learning styles, emotional states, mindsets and abilities.

•

Collecting data to identify students for targeted intervention.

•

Developing IEPs, ILPs and support plans for students with specific learning needs.

•

Meeting with IPR staff to discuss the students in each class.

•

Using the assessment and data collected to inform planning.

•

Developing individual and whole class Learning Goals and Success Criteria for students.

•

Providing learning experiences so the learner has opportunities to meet these learning goals.

A Reflective Thinking and Learning Culture

At St Patrick's, we aim to create a reflective thinking and learning culture.
We do this by:
•

Explicitly teaching critical thinking skills.

•

Applying Bloom's Taxonomy when planning learning experiences and assessments.

•

Giving students the opportunity to solve problems across a variety of Learning Areas.

•

Asking open ended questions so that students can apply and evaluate their knowledge.

•

Providing cooperative learning opportunities.

•

Using collaborative brainstorming as a learning tool.

•

Inspiring creativity with the learning experiences provided for students.

•

Exploring concepts from multiple perspectives.

•

Opportunities for students to reflect on their learning.

Surface, Deep and Transfer Learning

At St Patrick's, it is a core belief that we can't go from surface to deep learning with just 'Teacher Talk'
or 'Direct Teaching'. As a school, we are focusing on moving students through the phases of learning.
We do this by:
•

Distinguishing between surface and deep learning.

Surface Learning - the ideas or the content.

Deep Learning - relate or extend or transfer that knowledge.
•

Finding out where the students are in the learning cycle from surface to deep learning.

•

Using high impact teaching strategies with an effect size greater then 0.4.

•

Identifying what strategy is to be used depending on the phase of the learning.

•

Ensuring students are aware of the criteria of success to complete a task.

•

Allowing students time to acquire and consolidate their understanding.

•

Assessing students for both surface and deep learning.

•

Making students aware of this when assessing their work.

At St Patrick's, we use the following teaching strategies for Surface Learning.
•

Activating Prior Knowledge

•

Guided Questions

•

Worked Examples

•

Direct Instruction

•

Vocabulary Instruction

•

Spaced Practice with Feedback

•

Mnemonics

At St Patrick's, we use the following teaching strategies for Deep Learning.
•

Discourse

•

Rich Tasks

•

Open ended questions

•

Classroom discussions

•

Accountable Talk

•

Collaborative Tasks

•

Multiple Representations

At St Patrick's, we use the following teaching strategies for Transfer Learning.
•

Comparing and Contrasting New with Old Problems

•

Metacognitive Strategies

•

Self-Verbalisation and Self-Questioning

•

Classroom Discussion

•

Organising Conceptual Knowledge

•

Peer Tutoring

•

Problem-Based Learning

•

Reciprocal Teaching

In 2020, our goal is to develop teacher pedagogy by implementing more teaching strategies that will
allow for deep and transfer learning to occur.
We will do this by:
•

Implementing 'Professional Learning Communities' to enable staff to learn, discuss and share
their pedagogy.

•

Dedicating staff meetings to assist in building teacher knowledge using DCEO resources and
professional readings.

•

Using short term planning cycles.

•

Developing goals to improve and build on our practice.

•

Observing experienced staff members.

•

Leadership modelling in classrooms.

•

Reflecting on our own practice.

https://sway.office.com/p2ypJO66sdC2ekHy#content=atwMpNpLlTP71I

At St Patrick's, we provide students with opportunities outside of the classroom to extend and apply
their knowledge.
We do this by offering:

•

Robotic's Competitions at regional and state level.

•

Born to Soar extension program for gifted and talented students.

•

Reader's Cup

•

Inter school Debating Competition

•

Chess Competition

•

Kids Connect

•

School choir and band

•

Instrumental music

Explicit Instruction Sequence

Learning Goals
At the start of every lesson, the teacher must clearly communicate the specific learning goals for the
lesson. The goals should be practical, realistic, challenging and measurable.
Warm Up
•

Review and activate pre-requisite knowledge, through engaging activities that allow student to
practise related skills and the teacher to verify every student's ability to perform them.

I DO
•

This phase is focused on direct teaching of new knowledge or skills.

•

Sequence knowledge and skills logically and present new material in small steps, breaking down
complex skills and strategies into smaller instructional units.

•

Model new procedures and provide examples. Model skills by providing step -by-step
demonstrations and clarify decision-making processes by thinking aloud.

•

Use clear and precise language and avoid digressions.

WE DO

•

In this phase, the teacher supports students in guided practice to confirm students'
understanding and develop proficiency and automaticity in the independent use of the skill.

•

Use observation, questioning and corrective feedback to ensure that all students understand
and can apply the new knowledge or skills.

•

Work with differentiated groups of students to facilitate collaborative practice, providing more
interactive instruction, additional modelling and support where required.

YOU DO
•

In this phase, students engage in independent and collaborative practice to further consolidate
skills, apply them in new contexts and relate them to previously acquired skills.

•

Regulate the difficulty of practice opportunities to promote success and build confidence.

•

Differentiate practice by providing varying levels of scaffolding and the complexity of tasks to
targeted groups of students.

•

Structure activities that link skills to prior learning and apply them in different situations.

Review
•

The teacher reviews the learning goals for the lesson.

•

Encourage students' own metacognition, engaging them in reflection on their own learning.

Assess for Learning

At St Patrick's, we assess student's learning so they can move forward.
We do this by:
•

Setting achievable learning goals with co constructed success criteria.

•

Ensuring goals are personalised so they meet individual needs.

•

Using a combination of formative and summative assessment.

•

Compiling a body of evidence for each student's portfolio.

•

Implementing the 5 strategies by Dylan Wiliams for embedding formative assessment.

1. Clarifying, understanding and sharing learning intentions.
2. Engineering effective classroom discussions, tasks and activities that elicit evidence of learning.
3. Providing feedback that moves learners forward.
4. Activating students as learning resources for one another.
5. Activating as owners of their own learning. Leahy, Lyon, Thompson and Wiliam (2005)

Feedback

At St Patrick's, we provide feedback to improve student learning.
We do this by:
•

Using the' Explicit Instruction Sequence' and clearly communicating the lesson's learning goals.

•

Marking student's work on a daily basis. This needs to be dated and signed.

•

Giving feedback on drafts.

•

Providing regular feedback on students' learning.

•

Using the feedback strategy, Two Stars and a Wish, to raise the standards of student
performance.

•

Encouraging self and peer assessment.

•

Displaying relevant stimulus, exemplars and high quality student work around the room.

Mindset Priorities

As part of our school’s Pedagogical Model, St Patrick’s has chosen to focus on four specific mindsets for
teachers and four specific mindsets for the learners in our school.
These mindsets will be discussed with learners as appropriate to the context, and both teachers and
learners will be encouraged to model these mindsets in their daily interactions.

•

Relational Mindsets for Teachers and Learners

•

Growth Mindsets for Teachers and Learners

•

Reflective Mindsets for Teachers and Learners

•

Professional Mindsets for Teachers

•

Responsible Mindsets for Learners

At St Patrick's, we encourage a 'Growth Mindset'.
We do this by:
•

Creating an environment that is designed to challenge students in a positive and creative way.

•

Students taking ownership of their learning.

•

Fostering communication with staff, students and parents.

•

Modelling how to think.

•

Discussing mistakes and how we can learn from them.

•

Celebrating failure and success. Focusing on the process rather than the end result.

•

Learning from feedback.

•

Supporting each other.

Learner Dispositions

At St Patrick’s, we focus on the following six learner dispositions.

Our learners strive to be...
1. Resilient
2. Resourceful
3. Reasonable
4. Reflective
5. Responsible
6. Respectful
Learner dispositions can be practised, modelled and discussed within multiple learning contexts. Aspects
of learner dispositions and related skills can also be explicitly taught.

At St Patrick's, we utilise the PERMAH model to promote Wellbeing.
We do this by:
•

Learning and living it, before teaching and embedding it.

•

Introducing the 6 elements and giving examples of each over an extended period of time.

•

Enculturating students with Wellbeing and Positive Education during their school life.

•

Making Wellbeing practical for students to use in their everyday lives.

•

Developing student's own toolkit for Wellbeing.

•

Using these skills and practices when the need arises.

•

Being able to apply these skills to different situations.

School Based Appendices

Inclusive Practices Staff
Donna Clarke - IPR Coordinator
Sonya Hoolihan - IPR Teacher
Rebecca Lang - ESL Teacher

At St Patrick's, the expectation is to provide an engaging, interactive learning environment.

We do this by:
•

Displaying student's work.

•

Celebrating birthdays.

•

Providing Word Walls/Anchor Charts.

•

Designating areas for whole class, small group and individual work.

•

Ensuring classroom visibility.

MJR is integrated into daily prayer experiences.
The MJR workbook is aligned to the Religion units for each year level.
On occassion, the required Religion lesson will be substituted with an MJR workbook page.
During Term 3, all classes participate in MJR groups on a Friday from 12.15pm to 1.00pm.
MJR Lesson Plans and Resources

St Patrick's utilises Bloom's Taxonomy to focus attention away from content and instruction and focus
on cognition.
All assessment and planning should incorporate this framework.
Six strategies for teaching with Bloom's Taxonomy:
1. Use all levels

2. Spiral learning
3. Use technology to emphasize certain levels
4. Let students lead
5. Plan project-based learning sequences
6. Give points per level
All classrooms have a Viewsonic Board that can be used as a digital tool for learning. These interactive
boards are touchscreen.
Bloom's Taxonomy Resources
Ultimate Guide
Strategies For Teaching

Activating Prior Knowledge
At St Patrick's, questioning techniques and graphic organisers are used to activate students prior
knowledge. Making the connection from old to new assists student's understanding.
Reading
During reading sessions students will be asked questions to assist them in making connections.
This will occur before, during and after reading.
KWL
Teachers use this strategy to gather data.
K - What they know.
W - What they want to know.
L - What they learnt.

Guided Questions
At St Patrick's, guided questions are used to ensure the learning is student centred.
Examples:
Year 3 HaSS Units
•

What's Worth Bottling?

•

What Makes Australia Great?

Direct Instruction
At St Patrick's, direct instruction is used to explicitly teach a specific skill or concept.
Barak Rosenshine suggests 6 key teaching functions needed for high level explicit teaching:
1. Review
2. Presentation
3. Guided Practice
4. Corrections and Feedback
5. Independent Practice

6. Weekly & Monthly Reviews

Mnemonics
At St Patrick's, Mnemonics are used to assist students with Spelling and Music.
Mnemonics are a strategy designed to help students improve their memory of important information.
This technique connects new learning to prior knowledge through the use of visual and/or acoustic
cues.
Acronym Mnemonics
This method is used in most classrooms.
Students will memorize a single word in which each letter is associated with an important piece of
information.

Open Ended Questions
At St Patrick's, open ended questions are designed to encourage a full, meaningful answer.
Examples include:
•

What do you think....?

•

Why is....?

•

How do you feel....?

•

What might happen....?

•

How did you decide....?

Classroom Discussions
At St Patrick's, classroom discussions are used so that students can express their ideas and listen to the
views of others.
Discussions should include the following:
•

A purpose

•

Learning goal

•

Relevant and appropriate topic/open ended question

•

Well structured so that all students can participate

•

Incorporate Bloom's Taxonomy

The Role of the Teacher:
•

Keep the discussion on track

•

Ask questions

•

Re-state points

•

Provide feedback

Collaborative Tasks
At St Patrick's, students work in pairs or small groups to discuss concepts or find solutions to problems.
The model provided by Primary Connections is used by classes for Science investigations.
Each group member is given a role with specific tasks they must complete.
Expectations need to be set with the task clearly defined for the students.
Group feedback may assist the students whilst working in these groups.

Peer Tutoring
At St Patrick's, Peer Tutoring is utilised to provide learners with explicit teaching support.
Reciprocal Peer Tutoring, where the learners alternate between the role of tutor and tutee, is used to
consolidate learning.
The students work in pairs to reinforce learning or correct misunderstandings.
Frameworks should be used to scaffold students at the beginning of this process.
Learning Goals and Success Criteria
Every classroom has a whiteboard to display a whole class reading learning goal and success criteria.
Data collected from the DRAs will assist with developing this learning goal.
The success criteria is to be co constructed with the students.

Worked Examples
Pinboards are provided in each classroom for teachers to display worked examples.
The expectation at St Patrick's is for teachers to display worked examples for Literacy and Numeracy.

Detailed explanations need to be given to students. These examples should be referred to, to embed
new knowledge.
Worked examples are used to assist students during independent practice.

Vocabulary Instruction
At St Patrick's, we want our students to be confident, competent spellers.
We aim to provide our students with a word conscious classroom.
In 2020, our school will be working with Christine Topfer to build teachers' capability and capacity in
planning, teaching and monitoring spelling.

Formative Assessment
At St Patrick's, the 'Two Stars and a Wish' strategy is utilised.
Two stars - areas where the student work excelled.
Wish - an area where there can be some level of improvement.
In 2019, teachers used this strategy to give feedback to MJR leaders.
The students used this feedback to develop their leadership skills.

Behaviour Management
At St Patrick's, the traffic light system is used for Behaviour Management.
RED - Leadership is called. Student's behavour is discussed at the office.
ORANGE - The behaviour requires adjustment.
GREEN - Students are on task and meet expectation.
Student's names are on cards so that they can be moved.
All classrooms display this poster.

Growth Mindset
In 2019, St Patrick's conducted a Professional Development for Teachers which focused on Mindsets.
Mindful by Design - James Anderson
It is an expectation that there is an explicit lesson taught at the beginning of each term.
Term 1 - Introduction: What is a Growth Mindset? Strategies to assist students. Develop an Action Plan.
Term 2 - Revision of Growth Mindset. Reflection time for students. Use the 15 Growth Mindset
questions.
Term 3 - Revision of Growth Mindset. Reflection time for students. Use the 15 Growth Mindset
questions.
Term 4 - Revision of Growth Mindset. Reflection time for students. Use the 15 Growth Mindset
questions.
Growth Mindset Resources
Class Dojo Growth Mindset videos
The Truth about your brain video
Mindset of a Champion video
Action Plan
15 Growth Mindset Questions

Wellbeing
The Permah model gives structure to Wellbeing and Positive Education.
In 2019, St Patrick's conducted a Professional Development for Teachers which focused on Wellbeing.
All staff are required to complete a Wellbeing Plan at the beginning of the school year.
Staff meetings will be allocated to discuss and review these plans.

Wellbeing Resources
Wellbeing Plan
Making Wellbeing Practical ebook by Luke McKenna

Oral Language Assessment (OLA)
•

The OLA measures a student's receptive language.

•

Quick, easy way to determine what structures of oral English the student understands.

•

Teacher notes substitutions, omissions, transpositions or expansion of words/phrases.

•

Basis for intensive oral language development support.

•

Observations used to adjust the language used when working with students.

•

Students should be able to repeat all 15 sentences correctly in every detail by the age of six.

Minimum standard
•

End of Prep - 7

•

Mid Year 1 - 15

•

Any student scoring below 15 after mid-Year 1 will need a close analysis of their errors and
language patterns.

Diagnostic Reading Assessment (DRA)
•

The DRA provides ongoing assessment and progress monitoring that drives instruction.

•

The DRA enables teachers to determine and prescribe appropriate instruction for all students.

•

DRA documents students progress over time.

•

The DRA is used to find the student's instructional level.

•

If the time or miscues fall into intervention, reassess with an easier text.

•

If the students passes the oral reading but not the written component, assess on a lower level.

•

After you score the continuum, identify next steps for your students.

What you will need:
•

DRA Teacher Guide

•

DRA Leveled Readers (Available from the Library)

•

DRA Black Line Masters (On p:drive)

•

Reading Engagement Survey (Level 28 onwards)

•

Timer (Level 14 onwards)

